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ABSTRACT 

This publication provides planning models for 
counseling with groups of disadvantaged adults; the models are 
focused on the vocational success of the individual. The trainee is 
helped to perceive his role i 'alistically and to plan his future 
place in society. Self-evaluation and planning for future employment 
are major themes running through the sessions. Through the sessions 
the counselor can teach significant items of information regarding 
work and self. Although this material is especially designed for 
adult groups preparing to enter the labor force, the techniques may 
be modified somewhat for use with non-colleqe-bound secondary 
students. The materials do not constitute a sequential course of 
study, nor do they encompass all the problems encountered by the 
disadvantaged worker. Rather they are planninq models that counselors 
will want to adapt to the needs of their own clientele and the local 
conditions prevailing in their area. (Author/PB) 
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PREFACE 



Planning Models Fop Group Counseling originally appeared as Planning 
Models For Counselors Doing G'roup Work , a 1968 publication of the Manpower 
Development and Training Program, Board of Education of the City of New 
York. It came to the attention of the Bureaus of Guidance and Manpower 
Development who subsequently requested our Curriculum Development Center 
to review it. 

You will note that the bulletin is concerned with "group work," The 
place of individual counseling in education and in other fields is secure. 
However, guidance programs are strengthened when judicious use of group 
techniques supplements individual counseling. In group settings, skilled 
counselors help students to reconsider deeply held attitudes toward self 
and society, earlier and with less threat than through individual counsel- 
ing alone. The approaches offered herein, proven in practice with a 
disadvantaged population, should be of widespread interest. 

Our schools need to be Increasingly concerned with natters of 
unemployment and underemployment . Along with private industry and other 
governmental agencies the schools must endow each individual with 
occupational efficiency. Progressively larger numbers of the unskilled 
should be upgraded. Our dropouts and our unemployed need to have definite 
and realistic occupational goals and to acquire the attitudes as well as 
the understandings and skills which will make them efficient and desirable 
employees. It is here that group counseling can be of large help. As the 
New York City Foreword states, "The trainee can be assisted to see the 
world as it is, himself as he is, relate the two, and make appropriate 
plans. The vehicle for this work is closely coordinated, occupationally- 
centered individual and group counseling." 
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FOREWORD 



The purpose of this publication is to provide planning modtls for 
successful counseling with adult groups. These models were constructed to 
meet the needs of the disadvantaged; a group characterized as unemployed, 
poor, and undereducated. Special education programs for these people are 
often designed to provide the adult student with marketable job skills 
enabling them to become employed, skilled workers. In order to achieve 
these ends, counselors must assist trainees to achieve clear, realistic 
occupational goals, and to overcome personal defects and family problems 
which obstruct training processes and prevent future successful employment. 
The development of the necessary social skills together with good habits 
and attitudes that make for job success may be as important for many in- 
dividuals as the acquisition of technical skills. In this context the 
counseling models are focused upon the vocational success of the individual. 
The trainee is assisted to perceive his role realistically and to plan 
his future place in society accordingly. Thus, self-evaluation and plan- 
ning for future employment are major themes which run throughout the 
sessions. Anticipation and resolution of problems which may be encounter- 
ed on the Job will assist the trainee to establish himself successfully in 
the labor force. Through the sessions the counselor can teach significant 
items of information regarding work and self. Although this material is 
especially designed for adult groups preparing to enter the labor force, 
the techniques may be modified somewhat lot use with noncollege-bound 
secondary students. The materials do not constitute a sequential course 
of study, nor do they encompass all the problems encountered by the dis- 
advantaged worker. Rather they are planning models that counselors will 
want to adapt to the needs of their own clientele and the local conditions 
prevailing in their area. 

The Bureau of Continuing Education Curriculum Development expresses 
appreciation to Rose F. Seal), Supervisor of Counseling of the Manpower 
Development Training Program, New York City; and Donald Brown and Shirley 
Ford, Counseling Chairmen of New York City, who developed this material in 
vooperation with counselors in various local facilities of the New York 
City School System. Appreciation is also extended to Herman Slotkin, 
Coordinator, Umbrella Project, Manpower Development Training Program, New 
York City, who was in overall charge of the development of Planning Models 
for Counselors Doing Group Work from which the material in this publicat- 
ion was taken. The Bureau also wished to extend its appreciation to the 
Board of Education of the City of New York for allowing the reproduction of 
this material. 

Special acknowledgment is given to James W. Moore, Chief, Bureau of 
Guidance, and Carl G. Benenati, Chief, Bureau of Manpower Development, 
for bringing this material to the attention of the Curriculum Development 
Center and in turn to the Bureau of Continuing Education Curriculum 
Development, Williaa B. Hetaer, Associate in this Bureau, edited and 
prepared the present manuscript for publication. 

HERBERT BOTHAM LEY, Chief 

Puzvou of Continuing Iduoation 

Cur rn cal in Development 
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This publication should prove Invaluable as a supplementary 
teaching guldfc when used with the materials being prepared 
for the 0ut-0f-School Youth Program. Funds for these 
materials have been made available through Title 1, E.S.E.A. 



THEME: (fentfuU Pitfudit* 



OBJECTIVES: 

• To illustrate the common problems that minority groups have experienced 

• To help trainees identify common stereotypes 

• To begin to change fixed attitudes about people 

SUGGESTED TIME: Variable (appropriate for a group which has worked with human emotions successfully) 

IMPLEMENTATION: The teacher will read a story from a local newspaper which concerns the problems of 

minority groups in the city. 

Theee citizen* are a great burden on the taxpayers of the city, requiring assistance for food and 
clothing , the money for which they cannot or will not earn themselves . Many come to the city from a 
considerable distance and have difficulty with English* Their neighborhoods are dirty, their houses are 
rundown, garbage is thrown out the windows, and in summer the noise and dirt are almost unbearable, 
according to civilized standards . 

Crime is so common as to be almost an accepted way of life, and the chances of youths getting into 
trouble with the law are twice those of youths in other areas of the city . Strangers entering these areas 
at night do so at their own risk, and policeme i must travel in pairs after sundown . Since so nany are 
unskilled, they can only get the jobs no one else wants and *f they get training they are known to work 
for lees causing complaints that they are taking jobs away from people who have become accustomed to 
higher salaries . 

Unless something drastic is done soon, the people in theee areas may become so discouraged as to not 
want to rise above their surroundings . Thus the American ideal of everyman f s right to better himself may 
be denied to this large number of Sew Yorkers . Is it not a danger too, that the anger coming from this 
discouragement could be a cause of violence and peril to all Sew Yorkers? 

COUNSELOR'S QUESTIONS: 

• Does anyone have a comment about this article? 

• Does it describe any part of the city with which you are familiar? Where? 

• Do you think that it is a fair description? Why? Why not? 

• Do you agree with the writer’s ideas? Why* 

• What group of people is being described here? Upon what do you base your opinion? 

EXAMPLES OF ANTICIPATED RESPONSES: 

• Some may state that every paper is writing about Minorities these days. 

c Certain group me*bers say identify specific areas of thi city. Others Bay recognlie that the story 
is not specific. 

• Some group members Bight feel that it is too hard on thi residents, since only some are untidy and 
lacking in aabition. 

• Some trainees may express feelings of realistic anxiety, rejection, or even extreme anger. 
COUNSELOR: 

After some discussion, the counselor interrupts to state that the article appeared on November 26, 
1177 in the Sew York I /arid; that the area described is Park Avenue between 4?nd and 66th Street in New 
York City; and that the minority group described is a mixture of Cermet immigrants, who had begun 
settling in the area 40 years earlier. 

EXAMPLES OF ANTICIPATED RESPONSES: 

• Surprise, disbelief 

• Relief 

• Recrimination 
1 Embarrassment 

• Anger 



ERIC 



DISCUSSION QUESTIONS: 



• Do all people have prejudices and fixed ideas? How do we get them? 

• Are all prejudices concerned with rac^? Explain your opinion. 

• Khat is a minority group? 

• Are there many minorities? Give some examples. What makes them minority groups? 

• What prejudices are there about the majority? 

• Why is it important to recognize biases? What makes a bias limiting? 

• What are some ways by which a stereotyped Idea may be changed? 

SUMMARY : 

The counselor should 5 mmarize the discussion with a variety of kinds of biases * such as not liking 
a man with a mustache or e woman with green eyes, so that group members eventually accept prejudice as a 
common failing. 

FOLLOWUP: 

• Present some job limitations and opportunities for minority group members. Explain reasons for 
the limitations and opportunities. 

• Give an account of the assistance that may be offered for minority group members. 

• Review the history of minority groups in the United States. 



THEME: Vufuliu /4fxi*U 'TfUUtA 



OBJECTIVES: 

• To teach that wc arc all projudiced in some way 

• To show that not all prejudice is harmful 

• To teach that prejudice is harmful only when it affects the lives of other people, or when it 
limits what they can do 

• To help trainees recognize their own strong feelings about males and females 

SUGGESTED TIME: Two sessions during general or vocational education (for groups which have developed 
cohesiveness and some skill in problem-solving) 

IMPLEMENTATION: The c our eler will administer the following word -react Ion exercise to demonstrate that 
each person has ii A aUonai ideas called prejudices. 

COUNSELOR: 

X cn going to give you a paper th son* vords on it. You vill have a chance to learn emething 
about youreelf vhen you vrite you think about each word. 

WORD REACTION EXERCISE: 

iHrectione: Select the item you like most in each column. Write M next to it. Select the item you like 

least in each row. Write L .Text to it. 



I 


11 


111 


IV 


V 


VI 


_ dog 
cat 
bird 


* r * eft 

blue 

red 


, cabbage 

lettuce 

spinach 


, eels 
. snails 
sharks 


:U 

cow 

deer 


__ alligator 
rattlesnake 
jellyfish 



If members of the group have difficulty reading, the counselor may read the words to the group. 

After the trainees have finished, the counselor will ask them to raise their hand to indicate how many 
liked dog least, <*at least* bird least, and so on to each word in each of the six columns. The instructor 
may tally replies on the chalkboard. 
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COUNSELOR’S QUESTIONS: 



• Why do you like dog less than bird? 

• Why do you like green less than blue? 

• How did you arrive at a decision? 

EXAMPLES OF ANTICIPATED RESPONSES: 

• Occasionally a trainee may offer a rational reason taken from a personal experience for selecting 
one word over another. 

• Generally the choices will be irrational. 

COUNSELOR’S QUESTIONS: 

• What is prejudice? Give some examples. 

• Do you think wo are all prejudiced about something? Explain your response. 

• Do you think you are liked or disliked? How did you reach your decision? 

• How will preferring blue over green affect your life? The lives of others with whom you work? 

• When is prejudice harmful on a job? Give some specific examples. 

The counselor should give the group time to think about prejudice and the possibility that we are 
all prejudiced in some way and to some extent. Some individuals may resist making any admissions of 
being prejudiced. The counselor and group will develop some meanings of prejudice. (Prejudice is 
jamping to a conclusion before considering all the facts. It is an irrational rather than a logical 
decision.) 

After the trainees understand what prejudice is and can deal with the fact that we are all prejudiced 
in some way, they can move into discussions of stereotyped beliefs shared by male trainees concerning 
women, and beliefs of female trainees concerning men, 

COUNSELOR: 

Some male traineee have made statements such as these: 

• A woman's place is in the home . 

• Negro women are easy . 

• It's the woman's responsibility not to become pregnant . 

• Girls are only aftor your money . 

• Harried men can have girl friendc ; married women nvist be faithful . 

• White women never respect Negro men . 

• Women bosses are no good . 

Some female trainees have made statements such a> these: 

• Most men expect everything and give nothing . 

• Most white men want only one thing from a Negro woman . 

• Most Negro men are no good . 

• I'd never work for a woman . 

COUNSELOR'S QUESTIONS: (Ask each of the following questions in relation to each of the above statements.) 

• Is this statement evei true? When? Is it always true? 

• What effect do you think such ideas have on a person? At home? On the job? 

• What can you do to learn whether an idea is true or not? 

SUMMARY: 

The counselor will encourage the group to consider all the ways in which M fixed ideas' 1 about males 
and females interfere with success at home and on the job. 

FOLLOWUP: 

• Schedule individual conferences with trainees who have problems dealing with sex roles. 

• Suggest that trainees role-play new ways of acting in situations to which they have reacted in a 
stereotyped fashion in the past. 

Examples: Every time a female teacher tells me what to do, I get angry. 

If 1 go for an interview and it's a woman, I know I won ! t do well. 

• Encourage trainees who react negatively to males or females to try a different behavior and report 
their success to the group. 
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THEME: SUISvaUmU** 4? StotHftfU <tW OfewUcApA 

I 

OBJECTIVES: 

• To assist trainees in recognizing which kind of behavior causes others to accept or reject them 

• To help each trainee (and the counselor) to begin to identify his strengths in relating to peers 

SUGGESTEO TIME: Prevocational Phase (after a group atmosphere has developed) 

IMPLEMENTATION: The counselor uses the sociogram during the session to assist the group to realize why 

some people are accepted and others are rejected. The counselor uses the sociogram later to identify 
individuals who are not selected and who may need individual counseling. 

COUNSELOR'S STATEMENT: 

Often people eay , "You can choose your friends but you can't choose your family. n We can say the 
same thing about people we work with. If we could choose ooworkers the way we do friends, what would 
we look for? 

EXAMPLES OF ANTICIPATED RESPONSES: 

• A buddy, someone to eat lunch with. 

• I don r t know. 

• Somebody who r s experienced on the job. 

COUNSELOR: 

Certain people are always popular, but we need to know what kind of people we ohoose to he with . 

All of wa want to be chosen by others. I've brought a question sheet to help us find what we look for 
in people whose company we enjoy . We 're going to use our own answers to learn more about ourselves . 

PROCEDURE: 

The counselor distributes the following question sheet (see sample) and reads all the instructions 
with the trainees. He answers pertinent questions and allows the group sufficient time to complete the 
sheets. He then collects each sheet from each trainee so that confidentiality is maintained. 

Sample Questionnaire 

Here is a list of the names of all the members of your group. Use the list and your own ideas to 
answer the questions below. Do not put your name on this paper . The group will discuss only the reasons 
and not the names in your answers. Do not show your answers to anyone . 

I would most like to work with: 

1. because: 

2. because: 

3. because: 

If I could not work with those I have listed, I would then want to work with; 

4. because: 

5. because: 

6. because: 



On any job the people I avoid are those who 



The counselor lists the reasons why people are chosen (reasons for first choices) on the chalkboard 
or on a large sheet of paper. He lists the reasons why people are avoided on a second list. 
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Chosen 



Avoided 



Fxamples: • knows the job 

• helps you 

• really listens to you 

• level-headed 

• smart 

• calm 

• you can rely on him 

DISCUSSION QUESTIONS: 



• doesn't know what he's doing 

• thinks he's better than everyone else 

• can't keep anything to himself 

• doesn't care about anyone else 

• has no time for anybody 

• real goof -off 



• Khat kinds of behavior does everyone seem to appreciate? Give some specific examples, 

• What kind of behavior does everyone seem to avoid? Give some specific examples. 

EXAMPLES OF ANTICIPATED RESPONSES: 



• Most of us want someone who'll help or show us he cares, 

• Many of us don't seem to like people who stay to themselves all the time* or are too busy or not 
interested In us. 

DISCUSSION QUESTIONS: 

• Where do you find yourself in this picture? 

• Do you have an/ of the strengths listed in the chosen column? Which ones? Why do you have them? 

• Do you have any of these weaknesses listed in the avoided column? Which ones? Why do you have 

them? 

The counselor encourages individuals to estimate their strengths and weaknesses. He also encourages 
group members to help each other by comparing his self-evaluation in a certain area to the evaluation of 
others , 

Probably no one of U8 has all the qualities other people would like us to have, but it is important 
for each of us to have some qualities others admire if we are to get along . The first job of eaoh person 

is to take a long look at himself and to make a personal list of his own virtues and faults . Aided by 

the group, he should then come to some decisions about how he may get along better with people . 

FOLLOWUP: 



• Homework: Each individual lists his strengths and his needs for improvement. 

• Individual conferences: The counselor reviews the trainee's self-evaluation and asks him to select 
the area in which he will start to work. 

• Group conferences: Members of the group suggest ways of helping individuals with specific problems 

they all share. 



THEME: TDidUm-SUvinf ‘DmU*} tuitA HmcAcx 



OBJECTIVE: 

* To help trainees to learn to deal with an evaluation with which they do not agree. 

SUGGESTED TIME: Middle of prevocational training cycle (after counselor has had sufficient time to study 

records) 

IMPLEMENTATION: The counselor explores student records to identify the strengths of e*ch trainee in the 

group. He then prepares individual letters indicating that each of five trainees has been rejected 
for some inadequacy in an area in which the trainee is actually adequate or even outstanding. The 
counselor distributes five letters (see samples below). 

Letter #1 - Skills: The letter states the employee is rejected because of low (20 w.p.m.) typing speed, 

This letter is to be given to a trainee who actually types 40 w.p.m. 
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January 22 , 19 



Miss Mary Rose 
22 Lafayette Place 
Brooklyn, New York 11201 

Dear Miss Rose: 

Your rating on our typing test was 20 w.p.m. The accepted speed, however, is 40 w.p.m. 

We regret that we cannot place you in our organization. If, in the future, your speed increases to 
meet the minimum standard for junior typist, you may apply at this office for another test. 

Sincerely, 

Joan Power 
Personnel 

JP/hf 



Letter #2 - Academic: The letter states that achievement is poor and the trainee cannot go to vocational 

training. This letter is to be given to a trainee with a good achievement record. 



January 29, 19 



Mr. John Doe 
22 Lafayette Place 
Brooklyn, New York 11201 

Dear Mr. Doe: 

Our records indicate that your academic achievement in this center does not meet the minimum 
standard for entering vocational training. 

We regret that v:e are unable to place you in cler'. al training. Your termination is effective as 
of March 11, 19 . 



Sincerely, 



George Stanford 
1 ^ acher-in-Charge 

GB/hf 



letter #3 - Interpersonal Skills: The letter states the employee's services will be terminated due i 

poor relationships with supervisors and coworkers. This letter is to be given to a trainee who 
has good interpersonal relationships with others. 



January 28, 19 



Mr. Robert James 
54 St. John's Place 
Brooklyn, New York 11201 

Dear Mr. James: 

We regret to inform you that your services will be terminated as of March 15, 19 . 

It has come to our attention that you have been involved in several disputes with your fellow 
workers and that this critically interferes with the operation of our plant. 

Cooperative relationships among workers is essential in our line of work. We believe it is in the 
best interests of our employees and management that your services be terminated at this time. 

Kindly report to the personnel office for your final check. 

Sincerely, 

George Hinson 
Production Manager 



GH/hf 

o 
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